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Abstract

This paper examines the historical evolution, structure, and
educational significance of the Yoruba language curriculum within
the Nigerian educational system. The study aims to trace colonial
antecedents of Nigeria’s curriculum, examines emergence of the
Yoruba curriculum, and highlights its pedagogical relevance today.
The study adopts a qualitative, descriptive, and analytical
methodology grounded in historical and interpretive approaches.
Data were sourced from secondary materials, including national
education policy documents, approved Yoruba curricula, syllabi,
schemes of work, lesson plans, and relevant scholarly literature,
particularly studies associated with mother-tongue education
initiatives. The analysis combines historical review with content
and interpretive analysis to examine the evolution, structure, and
pedagogical components of the Yoruba curriculum. Findings
reveal the foundational role of Yoruba orthography in
strengthening the writing system and sustaining language
development. The paper further demonstrates the structure of a
typical Yoruba curriculum, including schemes of work and lesson
plans, through model illustrations. It concludes that the Yorubad
language has made significant contributions to human capital
development through education and research, particularly in
relation to mother-tongue instruction. The study therefore affirms
the cultural, pedagogical, and intellectual value of Yorubd as a
viable medium for curriculum development and as a critical
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resource for cultural continuity and educational advancement in
Nigeria.

Keywords: Curriculum; Lesson note; Scheme of work; Syllabus,
Yoruba.

Introduction

Curriculum development in Nigeria reflects the country’s
complex history, rooted in colonial impositions and shaped by
post-independence educational reform. Colonial curricula were
Eurocentric, designed to serve the administrative and religious
goals of British rule, rather than the sociocultural needs of African
communities (Adeigbe, 2010, p.8). This alienation triggered
agitation among Nigerian intellectuals, politicians, and cultural
activists in the 1950s, culminating in independence in 1960 and the
push for indigenous-centered education.

The first National Curriculum Conference in 1966 was a
decisive turning point, articulating the need for curricula that
reflect Nigerian realities. Within this broader educational
reorientation, indigenous languages gained recognition as vital, not
only as mediums of instruction but as repositories of cultural
heritage, philosophy, science, and morality (Okonkwo, 2016).
Adeigbe (2010) notes that Yorub4, alongside Hausa and Igbo, was
institutionalised as a core subject at the basic education level,
mandated by the 1977 National Policy on Education, and revised
in subsequent decades (NERDC, 2004).

The 1982 Approved National Curriculum for Yoruba
Language provided a standardised framework for Junior
Secondary Schools. In 1999, the Universal Basic Education (UBE)
scheme expanded access to nine years of free, compulsory
schooling, again embedding Yorubd within the curriculum as a
major Nigerian language. Furthermore, Babatunde Fafunwa’s
pioneering Yoruba-medium experiment of the 1970s demonstrated
the cognitive, cultural, and developmental benefits of indigenous
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language instruction.

Building on these developments, this paper explores the
conceptual framework of the Yorubad curriculum, its syllabus,
schemes of work, and lesson plans, using available models and
educational directives to dissect its structure and pedagogical
implications. It also examines major scholarly influences, such as
Babatunde Fafunwa’s Yoruba-medium experiment, before
concluding with challenges and future pathways for indigenous
language education in Nigeria.

Yet, despite decades of effort, the Yoruba Curriculum
continues to face multiple tensions. On one hand, it embodies the
aspirations of cultural revival and educational indigenisation; on
the other hand, it is challenged by globalisation, language shift,
and the persistent dominance of English in Nigeria’s
sociolinguistic  hierarchy. This  tension has  produced
inconsistencies in policy enforcement, a scarcity of qualified
teachers, and limited instructional materials, thereby weakening
the practical outcomes of well-crafted curricular frameworks.
Addressing these tensions requires not only historical retrospection
but also forward-looking strategies that balance cultural
preservation with global educational standards.

Furthermore, scholarly attention to the Yoruba Curriculum
has often been fragmented, focusing either on the philosophical
arguments for mother-tongue education or on specific classroom-
level analyses, without offering a comprehensive account of its
historical evolution, internal pedagogical structures, and long-term
trajectories. This paper fills that gap by synthesizing historical,
pedagogical, and cultural perspectives in one study. By presenting
a holistic overview, it situates the Yoruba curriculum within
broader discourses on African curriculum development,
postcolonial education, and indigenous knowledge systems.

Finally, the study is significant because it speaks directly to
current debates on decolonising knowledge and democratising
education in Africa. The Yoruba curriculum is more than a subject

891



Ondo Journal of Arts, Faculty of Arts, Adeyemi Federal
University of Education, Ondo. Vol. 2. No. 1&2, 2026

taught in schools; it is a lens through which questions of identity,
language policy, cultural sustainability, and educational innovation
are contested and negotiated. As such, this paper does not merely
trace the past and present of the Yoruba curriculum but also
anticipates its future directions, considering digital tools,
institutional reforms, and community participation as pathways
toward revitalization and global relevance.

Methodology

This study adopts a qualitative, descriptive, and analytical
research design grounded in historical and interpretive approaches.
Data were sourced primarily from secondary materials, including
national education policy documents, approved Yorubd language
curricula, syllabi, schemes of work, and lesson plans issued by
relevant educational bodies such as the Nigerian Educational
Research and Development Council (NERDC). Scholarly works
on indigenous language education, curriculum development, and
Yoruba Studies, particularly studies associated with Babs
Fafunwa’s mother-tongue experiment, were also consulted.

The analysis combines historical review with content
analysis to trace the evolution of the Yorubd curriculum within
Nigeria’s educational system and to examine its internal
pedagogical  structures.  Curriculum  components  were
systematically reviewed to identify objectives, content
organisation, instructional strategies, and assessment practices.
Interpretive analysis was employed to situate these findings within
broader discourses on postcolonial education, cultural
sustainability, and indigenous knowledge systems. This
methodological approach enables a holistic understanding of the
Yoruba curriculum’s development, implementation, and future
directions.

Literature Review: Concept of Curriculum
The concept of curriculum has been debated across
disciplines, reflecting its dynamic and multifaceted nature.
892
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Daramola (2004) describes curriculum as “all the experiences that
a pupil acquired under the auspices of the school,” emphasising
that learning extends beyond formal instruction to include
extracurricular and hidden dimensions of schooling. Chhetria, Pani,
Digal, and Sangeeta (2024) define it more narrowly as a systematic
process of designing and organising learning materials to achieve
specific educational goals. Kranthi (2017) extends the definition
by underscoring the social dimensions of curriculum, viewing it as
encompassing both the planned academic activities of the
classroom and the wider societal interactions that shape learners’
identities and knowledge. These varying perspectives reveal that
curriculum is not a static entity but a flexible, evolving framework
responsive to cultural, political, and educational needs.

In the Nigerian context, curriculum has historically
functioned as both an educational blueprint and a cultural-political
tool. Olatunji (2008), in his reflection on the National Curriculum
Conference and the Nigerian National Policy on Education, argues
that Nigeria requires a curriculum that is distinctively Nigerian in
orientation rather than one transplanted from foreign models. This
insistence stems from the colonial experience, where curricula
were largely Eurocentric and alien to the realities of Nigerian
societies. Thus, the curriculum debate in Nigeria is often tied to
questions of decolonisation, identity formation, and the balancing
of local knowledge systems with global academic standards. It is
within this intersection that indigenous language curricula,
including Yorub4, become pivotal as instruments of both learning
and cultural affirmation.

Scholars such as Adegbite (2004) and Bamgbose (1965)
emphasise the centrality of language curricula in shaping national
consciousness and preserving indigenous cultures. Adegbite (2004)
argues that a well-structured language curriculum fosters a sense
of belonging, national unity, and intellectual independence.
Bamgbose (1965), on the other hand, sounded a warning about the
potential erosion of indigenous languages under the weight of
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Western dominance, advocating for mother-tongue education as a
form of cultural resistance and survival. Together, these arguments
demonstrate that curriculum is not merely an educational plan but
also a battleground where cultural preservation, linguistic identity,
and political legitimacy are negotiated. Within this broader
framework, the Yoruba curriculum emerges as a case study in the
struggle to balance educational functionality with cultural
sustainability.

Yoruba Language as Curriculum Content

Bamgbose (2017) notes that a survey of the use of the
Yoruba language reveals an increasing expansion in the range of
its applications, particularly in media, literature, and scholarship.
However, this development is not proportionately reflected in the
number of active users, especially among the younger generation.
He concludes that the desired improvement in both usage and
prestige can only be achieved through substantial investment in
Yoruba as a language of education, alongside the provision of
adequate facilities for producing authentic texts, research, and
teaching materials. Without these systemic supports, the
curriculum risks remain a symbolic gesture rather than a functional
instrument for language revitalisation and cultural transmission.

The richness of Yoruba language and the importance of
positioning it as a medium of instruction have long attracted
scholarly attention. Awoniyi (1978) and Awobuluyi (2001)
advocate for embedding Yoruba in the formal school system to
bridge the gap between home and school learning experiences,
thereby reinforcing children’s cultural identity while improving
cognitive development. Adeigbe (2010) extends this argument by
stressing the developmental role of indigenous languages in
fostering creativity, self-expression, and critical thinking among
learners. Collectively, these scholars argue that the development of
a Yoruba curriculum must go beyond grammar and orthography,
encompassing  literature, oral traditions, and modern
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communicative needs to reflect the dynamic realities of society.

The Yorubé language curriculum therefore represents both
educational content and cultural inheritance. Dada (2009)
underscores how oral traditions, proverbs, and cosmology
constitute the backbone of Yoruba identity construction, and when
integrated into curriculum design, they become a pedagogical
resource for transmitting values, ethics, and worldview. In this
sense, Yorubd functions not only as a subject matter, teaching
orthography, grammar, and literature, but also as a pedagogical
medium that shapes thought, behavior, and cultural continuity. It
operationalises Bamgbose’s (2017) argument that indigenous
languages must occupy central roles in Nigeria’s intellectual and
developmental framework, transforming the curriculum into a site
where education, identity, and nation-building converge.

Historical Development of the Yoruba Curriculum
Colonial Antecedents

According to Grififihs and Tiffin (1995), cited in Adeyemi
(2025), over three quarters of the contemporary world has been
directly and profoundly affected by colonialism. Missionary
education in the 19th century laid the groundwork for formal
schooling in Southern Nigeria. Samuel Ajayi Crowther, under the
Church Missionary Society (CMS), developed the first Yoruba
orthography (1844), translated the Bible, and codified grammar
(Ajiboye, 2024, p. 345). This was pivotal in preserving the
language, though colonial education policy prioritised English
literacy and Christian catechism, relegating indigenous languages
to secondary roles (Hamzat ati Adeigbe, 2025, p. 334).

Post-Independence Reform

After 1960, the Nigerian state pursued indigenisation of
education. The 1966 Curriculum Conference was pivotal, followed
by the 1977 National Policy on Education, which mandated
indigenous languages as compulsory in lower primary education.
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Yoruba, Igbo, and Hausa were given equal prominence as core
languages, with English introduced later.
1982 Curriculum for Yoruba.

NERDC’s 1982 Approved National Curriculum for Yoruba
standardised teaching at the Junior Secondary level, emphasising
language structure, oral traditions, literature, and cultural studies.
It marked the institutionalisation of Yoruba beyond missionary
education and political rhetoric.

Universal Basic Education (UBE)

The Universal Basic Education (UBE) programme in
Nigeria was launched in the year 1999, with goal of providing free
universal and compulsory education for every Nigerian child aged
5 to 15 years (Adeigbe, 2010, p. 15). The 1999 UBE scheme
(codified in the 2004 UBE Act) created nine years of free
compulsory education, requiring one major Nigerian language in
basic schools. Yoruba was central in Southwest states, with
objectives ranging from literacy to moral development.

Fafunwa’s Experiment

Professor A. B. Fafunwa’s Yoruba-medium experiment
(1970-1977) at the University of Ife. ° demonstrated the
effectiveness of mother-tongue instruction in primary education.
Pupils taught in Yoruba performed better in comprehension,
cultural retention, and bilingualism when compared with English-
medium peers (Fafunwa, 1974). The experiment remains one of
the most significant contributions to indigenous curriculum
development in Africa.

The Yoruba Curriculum Framework (Korikiilo. amu)
Philosophical Foundations

The Yoruba curriculum is shaped by the following three
pillars:
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Language acquisition and literacy constitute the first
philosophical foundation of the Yoruba curriculum. The
curriculum is designed to enable learners to read, write, and
communicate effectively in Yorubd, thereby ensuring mastery of
the orthography, grammar, and stylistic features of the language.
This is consistent with Bamgbose’s (2017) call for investment in
authentic texts and research, which provide learners with a solid
foundation in literacy. By prioritising language acquisition, the
curriculum addresses one of the central challenges of modern
Nigerian education, the disconnection between learners’ home
languages and school languages, thus bridging the gap between
formal schooling and lived linguistic realities.

The second pillar, cultural preservation, highlights the
curriculum’s role in transmitting oral literature, customs, values,
and proverbs. Scholars such as Johnson (1921) and Awoniyi (1978)
underscore the centrality of oral traditions in shaping identity and
fostering continuity across generations. Through the systematic
teaching of folktales, proverbs, riddles, songs, and rituals, the
Yoruba curriculum ensures that learners inherit not only the
linguistic competence but also the ethical frameworks and social
values embedded in the culture. This approach positions the
curriculum as more than a technical tool for language education, it
becomes a cultural archive and a safeguard against the erosion of
indigenous knowledge systems under the pressures of globalisation
and Western dominance.

The third pillar, holistic development, situates the Yoruba
curriculum within broader educational and developmental goals.
Beyond linguistic skills and cultural transmission, the curriculum
supports cognitive, emotional, and social growth through
indigenous pedagogies. Practices such as storytelling, call-and-
response, and communal learning are integrated to develop
creativity, empathy, and critical thinking. As Awobuluyi (2001)
and Fadipe (2012) suggest, education in the mother tongue fosters
self-confidence and intellectual independence, equipping learners
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to navigate both local and global contexts. This holistic orientation
ensures that Yorubd education is not narrowly utilitarian but
instead cultivates well-rounded individuals capable of contributing
meaningfully to society.

This aligns with global curriculum theory, where education must
be culturally responsive, contextually relevant, and
developmentally appropriate (Chhetria et al., 2024).

Structure

The Yorub4 curriculum is segmented into:

Syllabus (Sildabo. asi) - yearly academic content.
Scheme of Work (Ate Ak6énii I7€) - weekly term plans.
Lesson Notes (Akosile* i?¢é) - daily instructional plans.

Syllabus (S#ldbo. si)

The syllabus (Silabo. ‘o ‘si) represents the broad framework of
yearly academic content in the Yoruba curriculum. It outlines the
overall learning objectives, themes, and subject matter that
students are expected to cover within an academic session. The
syllabus functions as a guide for teachers and policymakers,
ensuring consistency in what is taught across different schools and
levels. In the context of Yoruba studies, the syllabus typically
includes areas such as phonetics and grammar, literature, oral
traditions, culture, composition, and comprehension, thereby
reflecting both linguistic and cultural learning goals. Its
comprehensive design makes it the foundation upon which all
subsequent teaching and learning processes are structured.

The syllabus integrates linguistic, literary, and cultural
dimensions. Key components include:

1. Grammar and Orthography
- Alphabets, phonetics, tonal marks.
- Sentence structure and composition.
- Proverbs and idioms.

2. Literature
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Oral genres: folktales, riddles, oral poetry, Ifa
verses.

- Written texts: plays, novels, and poetry.

3. Culture and Values
- Naming, marriage, burial rites
- Customs, festivals, moral education.
For example, JSS1 curriculum may assign letter writing in

Term 1, oral folktales in Term and proverbs and cultural idioms in
Term 3.

Scheme of Work (Ate Akéonii Isé)

The scheme of work (Ate Akéénii 17¢) breaks down the
syllabus into smaller, manageable units, usually arranged into
weekly or termly plans. This segmentation allows teachers to
translate the broad goals of the syllabus into practical classroom
activities, ensuring that learners progress systematically from one
topic to another. In Yoruba curriculum studies, the scheme of work
ensures that areas such as proverbs, phonology, poetry, and
cultural practices are distributed evenly across the term, avoiding
content overload or neglect. It also enables continuous assessment
and adjustment, making it a vital tool for monitoring both teaching
effectiveness and learner comprehension.

The scheme operationalises the syllabus. A 12-week term
for JS one could look like:

OSE QRI’-ORO‘

1, Ede : Alifiibe.'e. ‘6 Yonibd
Asa: ltan k. eddle. * Yorviba
Litivés. o Oriki Litiréso*

2, Ede: Ako. 1. Ede Yoriba
Asa: Ttan ks. eddle. © Yoriiba
Litirés. o Inife.” Litires. o Yoruba

3, Ede: Ami ohin I6ri oFo*
Asa: Awo neya  Yonibi
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Litirés. o« Awo. n ohun té ya Litirés. o‘so. 10.5i édé
ojoojumo. ’
4, Ede: Silébii
Asa: As. a Ikini nile.* Yorvibd
Litirés. o Ipa ti Litirés. o‘n ko Lawujo. Yoruba
5 Ede: Ami ohim 1671 oro. “onisilébi kan
Asa: As. a lkani nile. Yorubdll
Litirés. o Litirés. o*Alohim 16 je. mo. Aseye.
6,  Ede: Iwiilo Edé Yoruba
Asa: Bi as. a sen je. yo. ninu eéde Yoruba
Litirés. o* Litirés. a‘alohun 6 je. mo. "ésin ibile.
7. Iddnrawo adrin saa kin-ni-ni, Abe. ‘wo awo. n obi
8. Ede: Onka ninii édeé Yoruba onka (1-100)
As. a: As. & Iso. mo. léniko. nile.* Yoriibé
Litirés. o Litirés. o“apile. ‘ko. - Itan daroso.
9. Ede: Isori ofo°
Asa: As. a isinkai nile. < Yoriibé
Litirés. o Iwé kika
10. Ede: Ami Po. ntuésan nini Aroko.
Asa: Oye jije. nile.* Yoruba

Litirés. o Ewi Apile. ‘ko.
11.  Ede/ds. a/Lit:  Atimye ‘wo is. €
12.  Idanwo

The sample scheme of work indicates that Yoruba studies
teachers are expected to teach one topic each on language,
literature, and culture every week. This implies that a teacher must
have a minimum of three periods per class each week of the term
to adequately cover all the objectives outlined for these topics.

Lesson Plans (dkosile Is. €)

The lesson notes constitute the most detailed component of
the Yoruba curriculum, providing day-to-day instructional plans.
Lesson notes typically specify learning objectives, teaching
methods, instructional materials, class activities, and evaluation
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techniques. For Yorubd language instruction, lesson notes often
integrate interactive pedagogies such as storytelling, call-and-
response, or dramatization, which not only teach linguistic
structures but also reinforce cultural values. By structuring the
daily teaching process, lesson notes operationalise the goals of
both the syllabus and the scheme of work, ensuring that the
Yoruba curriculum moves from abstract planning to concrete
classroom practice. Lesson notes specify class activities. A JSSI
lesson on yoruba alphabets could include.

AKO. SILE. IS, E' FUN Q'SE.  KIN-IN-NI

k¢ Yoriibd
Dééti 18-22 /09/2023.

Akoko Iddnile. ko. o’ kin-in-ni

bavike Ede

Ori-aia® Alifabeeti Yorubd

Erongba Iddnileked”  Le’yin iddnile. ko. 0" yii, ake."ko. 0"y60 le:

i. Dairé éde ko. bkan
ii. Kairo ede Yoruba lapapo
iii. Dd awon ird ede Yoruba kobkan mo*
iv. Lo ir6 ko. nsonanti ati fawe. li ninu ofo. !
Koko Ora’Inui Eke’  dlifabeeti, iro, airanmupe, aranmupe.
Ohun élo amus. e. yéni kadibo. adu ti a ko. awo. n iro éde Yoruba si.
ati iwé-ito. 'kasi Saati to se afthan awo. n iro ko. 'nsonanti ati
fawe. ‘i ni oto. oto. . Ko. édé amiilo. Eko. " Edé
Yoruba titun, Oyebamiji et al.
Akéoni ABDEEFGGBHIJKLMNOOPR
SSTUWY.
Iso. #i méji patla ni a lé pin dliféibe. ‘e. ‘6 Yoruba si:
(i) Faweli
(ii) ko ‘nsonanti
(i) AkériIs. ¢  Méloé ni iré édeé Yoriba?
Alifiibe. 'e.“ti éde Yoribd je. méloo?
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(ii) Iriri ake.” ko. @~ Sé o le seda oro. ‘pe. i awo. n iro ede

Yoruba?
Ogban ikohi / agbékale'ise’ Akekod’si akekod’
Ni sise*n-telé Akekot’si olikod’
Oluko’si akekod’

Rironupo. | jijiroropo. | piparapo. ‘sis. €,
pimpin awo. n ake. ko. o'st awo. bio.

- Oluko.” yoo bere ibéere lori
idanile. 'ko. 0'ti 6 ko. ja.

- Oliko. "yoo se ifaara si idanile. ko. o'.

- Oluko” yoo pin awon akekod  si
oha oha!

- Oliko. "yoo fim as. ojui oWo. oWwo. “ko. bkan
laaye lati so. ero wo. n lori ori-ato. !

- Oluko. "yoo se alayé kikun lori ori-
ofa

- Oliko. " yoo filn awo. n ake.” ko. 0" laaye
lati bére ibéere.

A kigha - Obiko. "yéo ye. dko. silé awo. n ake.”ko. b"wo, y60
se atums. e ti O ye. ki to fo. wo. 'Si i.

Igbéléwo. *n To. 'ka si awo. n iro ede Yoruba.
Ir6 ko. hisonanti ati fawe. ‘i méloé 16 wa ninti édé
Yoruba?

k& anumde Jiroro lovi itan is. eddle. “ile. < Yoruba.

The above sample of a lesson note for a single period
specifies clear objectives for teaching Yoruba alphabet sounds,
such as enabling students to identify the alphabets and pronounce
the sounds correctly. It also outlines the lesson content and
instructional aids, which include charts, flashcards, and audio
recordings, thereby providing a multimodal approach to learning.
Furthermore, the note spells out the teaching procedure and
methodology in a sequential manner: teacher explanation,
followed by group activity, student presentation, and finally
evaluation. This structure ensures that the lesson is interactive,
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learner-centered, and systematically organised to achieve the
stated objectives.

Pedagogical Implications

1. Language Development is one of the most significant
implications of using Yoruba as a medium of instruction. Mother-
tongue education enhances literacy by enabling learners to first
acquire reading and writing skills in the language they are most
familiar with. Research shows that comprehension improves when
learners begin their academic journey in their native language, as it
bridges the gap between home and school learning. Furthermore, a
strong foundation in the mother tongue facilitates the acquisition
of second languages, including English, by transferring cognitive
and linguistic skills across languages. In this way, the Yoruba
curriculum not only sustains indigenous literacy but also supports
multilingual competence.

2. Cultural Preservation is another central pedagogical
outcome of teaching through Yoruba. The inclusion of oral
traditions, such as folktales, proverbs, riddles, songs, and chants,
allows learners to internalize cultural values and norms while
acquiring linguistic competence. These traditions serve as vehicles
for transmitting morality, ethics, and communal identity, ensuring
that younger generations remain connected to their heritage despite
the pressures of globalization. By embedding culture in the
learning process, the Yorubd curriculum becomes a tool for
safeguarding indigenous knowledge systems while producing
students who are grounded in their cultural roots.

3. National Integration also emerges as an important
implication of the Yorubd curriculum, particularly within Nigeria’s
multilingual and multicultural context. The deliberate use of
indigenous languages in education promotes inclusivity by
affirming the legitimacy of local identities within the national
space. Yoruba studies, alongside other Nigerian languages, foster
appreciation for linguistic diversity while reducing the dominance
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of any single language over others. This contributes to national
unity by promoting the idea of “unity in diversity,” where learners
develop pride in their own cultural background while respecting
the traditions of others. Thus, the Yoruba curriculum plays both an
educational and socio-political role in nation-building.

Challenges

The development and promotion of the Yoruba language in
schools face several challenges, which include the following:
1. Resource gaps remain one of the most pressing challenges
in the implementation of the Yorubé curriculum. The availability
of quality instructional materials such as textbooks, reference
works, and graded readers is still inadequate in many schools
(Bamgbose, 2017, p. 401). Where books exist, they often suffer
from orthography inconsistencies, which create confusion for both
teachers and learners. This lack of standardisation undermines the
effectiveness of language instruction, as students are exposed to
competing writing systems and teaching materials of uneven
quality. Without a steady investment in the production and
distribution of authentic, uniform resources, the Yoruba
curriculum risks being poorly implemented and inconsistently
understood.
2. Teacher training is another significant barrier. There is a
shortage of qualified Yoruba language teachers at both primary
and secondary levels, a problem compounded by limited
opportunities for professional development. Many teachers lack
the specialised training required to teach Yoruba not only as a
language but also as a vehicle for literature, culture, and values.
The result is often a reliance on rote methods that do not fully
engage students or reflect the richness of the language. Addressing
this challenge requires dedicated teacher-training programs,
continuous workshops, and incentives that attract more educators
into the field of indigenous language instruction (Dada, 2009, p. 68;
Bamgbose, 2017, p. 26).
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3. Policy inconsistency further weakens the implementation
of the Yoruba curriculum. While national policies on education,
such as the National Policy on Language in Education, recognise
the importance of mother-tongue instruction in the early years,
enforcement is often weak or inconsistent across states. Political
will fluctuates, with priorities shifting depending on government
agendas, economic pressures, or societal preferences for English.
As a result, the Yoruba curriculum sometimes exists more on
paper than in practice, with little accountability for whether
schools follow through on implementation. Stronger monitoring
and policy enforcement mechanisms are needed to sustain the role
of indigenous languages in formal education.

4. Language erosion poses perhaps the greatest long-term
threat to Yoruba studies. The dominance of English as the
language of prestige, coupled with rapid urban migration, has led
to declining use of Yoruba in homes and communities (Is. o “14,
2009, p. 102). Many urban families prefer to raise their children in
English, believing it gives them economic and social advantages,
often at the expense of the mother tongue. This gradual
displacement of Yoruba reduces the number of fluent speakers,
making it harder for schools to sustain the curriculum with
motivated learners. Unless deliberate efforts are made to reverse
this trend, through advocacy, cultural campaigns, and mother-
tongue-friendly policies, the Yoruba curriculum may struggle to
remain relevant in the face of linguistic shift.

Prospects and Future Directions

The future of the Yorubd curriculum rests on how
effectively it adapts to emerging realities in education, technology,
and globalisation. As language use shifts in response to societal
changes, innovations in digital learning, script development,
institutional support and globalisation are critical to strengthening
the presence of Yorubd in schools and communities. By leveraging
these tools and contexts, Yoruba can remain not only a language of
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cultural heritage but also a relevant vehicle for modern education
and global identity.

1. Digitisation and AI present promising opportunities for
enhancing Yoruba language learning. Mobile applications, e-
learning platforms, and Al-powered tools can be developed to
provide interactive lessons, digital dictionaries, pronunciation
guides, and storytelling modules in Yoruba. These innovations
allow learners to engage with the language beyond traditional
classrooms, making learning flexible, accessible, and attractive to
younger generations who are digitally inclined. Such platforms
also encourage self-directed learning, bridging the resource gaps
often found in conventional schools.

2. Script innovation is another pathway for revitalising
Yoruba. While the Latin alphabet remains the standard
orthography, there are growing scholarly and cultural efforts to
promote alternative scripts, such as the Oduduwa script. The
development and introduction of indigenous scripts can deepen
cultural pride, reinforce Yorub4 identity, and encourage learners to
connect with the language on a symbolic and aesthetic level. Script
innovation, when supported with proper teaching materials, also
broadens the possibilities of multilingual literacy and helps assert
the cultural sovereignty of Yorubé in a globalized world.

3. Institutional support is essential for the sustainability of
Yoruba in education. Organisations such as the Yoruba Studies
Association, Association of Teachers of Yoruba language and
Culture of Nigeria, alongside cultural NGOs, have a key role in
research, advocacy, and community mobilisation. Through
partnerships with schools, governments, and international agencies,
these institutions can push for policy consistency, resource
development, and increased visibility of Yoruba in the public
domain. Beyond advocacy, institutional backing ensures continuity,
as initiatives to strengthen Yoruba are formalised, coordinated, and
supported with adequate funding and expertise (Adeigbe, 2010, p.
54).
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4. Globalisation further positions Yoruba as more than a
regional or national language. With large diaspora communities in
Europe, the Americas, and beyond, Yoruba has the potential to be
framed as a world language. Initiatives to teach Yoruba abroad,
incorporate it into diaspora curricula, and connect global learners
through digital communities can elevate its status and relevance. In
this way, globalisation, often seen as a threat to indigenous
languages, can be turned into an opportunity for expansion,
helping to sustain and promote Yorubd across generations and
geographies.

Conclusion

The Yoruba curriculum is not merely academic content; it
is a cultural artifact that links the past to the present and projects
into the future. Its evolution, from missionary codification in the
19th century to Fafunwa’s Yorub4d-medium experiment and the
Universal Basic Education (UBE) reforms, reflects the resilience
of an indigenous language in the face of colonial and postcolonial
pressures. The curriculum demonstrates how education can serve
as both a tool of cultural preservation and an instrument of national
development, embedding values, traditions, and intellectual
heritage into structured learning experiences. By framing Yoruba
as both a subject and a medium of instruction, the curriculum
affirms the importance of language in shaping identity and
fostering cognitive growth.

Despite these achievements, persistent challenges continue
to hinder their full realisation. Resource gaps, inconsistent policies,
inadequate teacher preparation, and the social prestige of English
all threaten the status and transmission of Yoruba in schools. Yet,
the future holds significant promise. The integration of technology,
such as digitised learning tools and Al-powered platforms, coupled
with innovations in script development and strong institutional
advocacy, can reinvigorate Yoruba education. More importantly,
deliberate policy enforcement and support from cultural
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institutions can ensure its sustainability. If these opportunities are
fully harnessed, the Yoruba curriculum will not only thrive within
Nigeria but also assert itself globally, contributing to the
preservation of linguistic diversity and the enrichment of world
knowledge.
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